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To study regarding students’ self-esteem and a teaching methodology is highly essential 
in the second language education. The purpose of this study is to investigate whether students’ 
attitude towards content-based instruction (CBI) is related to the degree of students’ global self-
esteem (GSE). Since this study is a mixed methods approach, online surveys and semi-structured 
interviews were used as the main instruments. 149 university students participated in the online 
surveys and 19 students at the same faculty participated in the interviews. The most insightful 
finding of this study was that there was a positive correlation between GSE and CBI, in general. 
The study also showed that students from each year of study differently feel about themselves in 
general. Also, many students from each year of study positively accept CBI. Further research is 
suggested to research more than two universities with a similar design, and a larger sample size. 
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A Study of Students’ Global Self-Esteem and Their Attitude Towards  
Content-Based Classes at a Japanese University 
The idea that teaching methodologies in second language teaching are linked to the inner 
aspect of humans has been shown by several studies. One of the aspects is self-esteem and its 
concept has been addressed in various fields such as psychology, sociology, and pedagogy, and a 
great number of studies have been conducted on self-esteem. The degree of self-esteem among 
certain populations varies among nations, and Japan is one of the countries in which high school 
students’ level of self-esteem is ranked much lower than other nations (Ministry of Education, 
Culture, Sports, Science and Technology, 2012, Aug). In particular, some researchers have 
investigated the relationship between self-esteem and academic performance (e.g., Baumeister, 
Campbell, Krueger & Vohs, 2003; A. Takahashi & H. Takahashi, 2013). Hence, demonstrating the 
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correlation between the level of self-esteem and a particular teaching methodology can assist in 
educational development in the field of second language education. Due to the recent developing 
popularity of a teaching methodology in Japan known as Content-Based Instruction (CBI), this 
methodology will be the particular focus for this paper, and also the association with self-esteem 
will be highlighted. Also, the definition of CBI is highly diverse, and a number of researchers 
differently define it as the concept of CBI is not new.  
This paper investigates university students’ attitude towards CBI as well as the degree 
of their global self-esteem (GSE) in each year of study in a particular faculty, the Faculty of 
International Liberal Arts (FILA). It also examines whether students’ attitude towards CBI is 
related to the degree of their global self-esteem. The findings of this study are considerably 
beneficial to the administrators, educators and students of the target faculty because significant 
trends related to global self-esteem and CBI are identified. 
Literature Review 
Prior to the prime investigation regarding the correlation between self-esteem and CBI, 
the basic concept of self-esteem and CBI including the definition are covered in a review of the 
literature. Also, a previous study about the relationship between self-esteem and CBI is 
highlighted.  
Self-esteem 
The concept of self-esteem has been studied as a significant matter since self-esteem has 
been believed to work as an important factor in the life of human beings (Zeigler-Hill, 2013). The 
term self-esteem is a combination of self and esteem. According to Oxford Advanced Learner’s 
Dictionary edited by Hornby and Crowther (1995), esteem means high regard; a favorable opinion, 
and a good opinion of one’s own character and abilities. Also, self-esteem has been defined by 
numerous researchers, and the definition always remains complex while the uniformity of the 
definition is desired. According to James (1890/1983), self-esteem is to possess a positive 
recognition toward oneself when individuals regularly accomplish or transcend important goals in 
life. Among various kinds of self-esteem, in general, Mruk (1999) and H. D. Brown (1994) proposed 
the term global self-esteem in the three levels of specificity. Mruk (1999) suggests three levels of 
specificity in self-esteem that are global, intermediate, and situational while H. D. Brown (1994) 
shows that global self-esteem, situational or specific self-esteem, and task self-esteem. According 
to Mruk, general self-worth and a general view of self as a person are included in the global self-
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esteem.  Both the study by Mruk and the study by H. D. Brown illustrating three levels of 
specificity in self-esteem contributes to the categorization of types of self-esteem. 
Content-Based Instruction (CBI) 
It’s been said that the idea that academic content can be taught through a second 
language is quite old and that St. Augustine supported the idea in the latter half of the fourth 
century (cited in Brinton, Snow, & Wesche, 1989) although the modern popularity of CBI grew 
first in Canada and spread to the U.S. and the U.K. in the middle of the 20th century. 
The term content-based instruction (CBI) is defined differently by a number of researchers. 
Brinton, Snow and Wesche (1989) state that content-based instruction is a combination of specific 
contents and the goals of language instruction. More specifically, in higher education, content-
based instruction deals with the teaching of academic subject matter and second language 
acquisition at the same time. The popularity has grown in many parts of the world including Japan 
where many universities have started to implement such new approaches in its education system 
(H. Brown, 2014). Regarding the relationship between self-esteem and CBI, although some 
researchers think the CBI courses might negatively affect the students’ self-esteem, other 
researchers point out the positive effect of CBI on the students’ self-esteem. Kasper (1997) studied 
how content-based instruction influenced the academic performance of college students and found 
that content-based instruction had facilitated English language proficiency as well as the 
possibility of graduation rate. Kasper argues that students’ self-esteem and confidence in academic 
situations that English speaking ability is required are enhanced due to the CBI courses. 
Statement of Problem 
Self-esteem is a crucial key for the success in individuals’ life, especially in second 
language education (Navarro, 2018); therefore, the further development of and deepening the 
knowledge of self-esteem is necessary. Numerous studies suggest that the teaching methodology 
is related to the level of learners’ self-esteem (Seikkula-Leino, 2007), but the number of studies 
that has focused on the relationship between self-esteem and CBI is limited. Moreover, the number 
of studies focusing on the students’ attitude towards a teaching methodology, particularly CBI that 
this study deals with, is limited as well. 
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Purpose of the Research and Research Questions  
The purpose of this study is to investigate whether students’ attitude towards CBI is 
related to the degree of students’ self-esteem, specifically, global self-esteem (GSE). The research 
will examine and compare university students’ attitude towards CBI in each year of study as well 
as the degree of the students’ GSE in each year of study. 
The focus on these two aspects is based on the hypothesis that the students’ attitude 
towards a methodology and their level of GSE are related. Therefore, the following three research 
questions are set. 
1. What is the current level of students’ global self-esteem in a CBI program, and does the 
level differ according to students’ year of study?  
2. What is the students’ current attitude toward the CBI program, and does the attitude differ 
according to students’ year of study? 
3. Do the current level of students’ global self-esteem in CBI program and the students’ 
current attitude toward the CBI program correlate? If so, to what extent do they correlate? 
Method 
Participant Profiles and Background 
The selected participants are the current non-native English-speaking undergraduate 
students in the Faculty of International Liberal Arts (FILA) at Soka University in Tokyo, Japan. 
There are four groups involved in the study, which are comprised of students from each year of 
study at the university from the first year to the fourth year. 149 students in total (40 first-year 
students, 36 second-year students, 41 third-year students, 32 fourth-year students) participated 
in the survey. 19 students in total (3 first-year students, 5 second-year students, 5 third-year 
students, 6 fourth-year students) participated in the semi-structured interview. The total number 
of students in the faculty is 396 (2020, Jan), and approximately 40% of this total number 
participated in the survey of this study. The researcher created a form to apply for permission to 
conduct the study from the IRB and submitted it to the Academic Affairs Office at Soka University. 
The researcher did not proceed with any data collection before IRB had approved the application. 
All the participants were requested to sign informed consent forms before participating in the 
study to protect themselves. The surveys, and interviews did not request any sensitive or personal 
responses. Hence, there is no potential physical, psychological, or social risks to the participants. 
Participants are also free to cease their participation at any time with no negative consequences. 
The anonymity and confidentiality of all participants are ensured. All names were substituted to 
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codes or pseudonyms so that no identifying information on any participants would be utilized in 
this research. 
Data Collection and Measurements 
The type of strategy of mixed methods for this study is a concurrent triangulation strategy 
(Creswell, 2014) because quantitative data and qualitative data were gathered concurrently then 
analyzed later by the researcher. 
Surveys 
The surveys in the study included some demographic information (See Appendix A), CBI 
survey consisting of six items (adapted from Corrales & Maloof, 2011) in order to elicit the 
participants’ attitude towards CBI, Rosenberg Self-Esteem Scale (RSE) consisting of 10 items 
(Rosenberg, 1965) in order to measure general self-esteem (GSE) (See Appendix B). Both surveys 
employed a 5-point Likert scale 
Semi-structured interviews 
The participants were asked about their willingness to participate in interviews by the 
researcher at the end of the survey. The interview questions are listed in Appendix C. The type of 
interview was a semi-structured interview. Some questions that were used in the interviews were 
adapted from the questions developed by Corrales and Maloof (2011) while the other questions had 
been designed by the researcher in order to elicit expected answers for research questions 2 and 3 
in this study. The questions of the interviews were aiming at the following points: comfortability 
in CBI, impression of CBI, positive feeling to specific methodologies in CBI, negative feelings to 
specific methodologies in CBI, general comparison of a regular English course and CBI courses, 
advantages and disadvantages of CBI, effectiveness of CBI in speaking, changes in participants 
since taking CBI courses, changes in participants because of CBI classes, comparison of a regular 
English course and CBI courses in terms of self-confidence in English, positive factors of CBI 
influencing self-confidence, and positive factors of CBI influencing self-confidence in speaking (See 
Appendix C). 
Procedure 
Online surveys were administered to the students in each year of study in the spring 
semester of 2019 except for the second-year students who were studying abroad during that 
semester. The surveys to second-year students were administered in the fall semester of the same 
year. At the end of the surveys, participants were asked whether they were willing to participate 
in the interview. 
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Results 
The current level of GSE in each year of study 
In Descriptive Statistics, the highest possible mean score is 5.00, and the lowest possible 
mean score is 1.00. As Table 1 shows, on the GSE survey, the mean scores of the first-year students 
(M = 2.85) and the second-year students (M = 2.77) are lower than the total mean score (M = 3.00). 
Whereas the mean scores of the third-year students (M = 3.19) and the fourth-year students (M = 
3.20) are higher than the total mean score. The second-year students have the lowest GSE score 
while the fourth-year students have the highest score. Considering 5-point Likert scale, the total 
mean score indicates that the GSE of these participants is midway between low and high. 
Also, the standard deviations of the first-year students (SD = 0.40) and the second-year 
students (SD = 0.50) indicate that the scores for these two groups are closer to the mean score of 
each group and in a narrower range as compared to the other years of study. The standard 
deviation of the third-year students (SD = 0.65) is the highest. Thus, there is more variation in the 
third-year students, which means the values of third-year students are scattered in a wide range. 
 
Table 1 
Descriptive Statistics of the GSE Survey 
 N M SD 
GSE 
1 40 2.85 .40 
2 36 2.77 .50 
3 41 3.19 .64 
4 32 3.20 .62 
Total 149 3.00 .57 
 
The current attitude toward the CBI in each year of study 
The data in Table 2 displays the descriptive statistics for the CBI survey. As the table 
shows, the mean score of the second-year students is the lowest (M =3.72) while the mean score of 
the third-year students is the highest (M = 4.21). The mean scores suggest that the attitude of 
second-year students towards CBI courses in FILA is generally less positive than the attitude of 
the other year-of-study groups. The total mean score of the CBI survey surpassed four (M = 4.06), 
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which indicates that many students from each year of study positively view the CBI courses in 
FILA. 
 The standard deviation of the fourth-year students (SD = 0.65) is the highest while the 
standard deviation score for the other years is almost the same and slightly lower than that of the 
fourth-year students. Thus, there is more variation in the fourth-year students, which means the 
values of fourth-year students are scattered in a wide range. 
As for the result of interview, one of the questions, "Do you like to learn the contents of 
subjects in English?” is related to the attitude toward the CBI. Seventeen participants gave 
favorable responses, and two participants gave non-committal responses (See Table 3). 
 
Table 2 
Descriptive Statistics of the CBI Survey 
 N M SD 
CBI 
1 40 4.18 .52 
2 36 3.72 .51 
3 41 4.21 .51 
4 32 4.08 .65 
Total 149 4.06 .57 
 
Table 3 
The students’ responses to the interview question related to the attitude toward the CBI 
 1st year 2nd year 3rd year 4th year Overall 
Favorable Response to the 
Question 
2 5 4 6 17 
Unfavorable Response to the 
Question 
0 0 0 0 0 
Expressed Non-committal 
Response to the question 
1 0 1 0 2 
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Correlation between the two dependent variables 
A Pearson product-moment correlation coefficient was computed to assess the 
relationship between the scores on the GSE and the scores on the CBI. The result shows that there 
is a positive correlation between GSE and CBI (r = 0.442, n = 149, p < .01). In short, the participants 
in this study are considered to have either of two characteristics as follows. First characteristic is 
possessing positive feelings about themselves in a general situation and positively viewing the CBI 
program. Second characteristic is possessing negative feeling about themselves in a general 
situation and negatively viewing the CBI program. 
The interview question, "Do you think you have become more confident in English because 
of this content-based method as compared to the normal English language course?" is related to 
the correlation between two variables. Sixteen participants gave favorable responses, one 
participant gave unfavorable responses, and two participants expressed non-committal responses 
(See Table 4). 
 
Table 4 
The students’ responses to the interview question related to the level of GSE and the attitude 
toward the CBI 
 1st year 2nd year 3rd year 4th year Overall 
Favorable Response to the 
Question 
3 4 4 5 16 
Unfavorable Response to the 
Question 
0 0 0 1 1 
Expressed Non-committal 
Response to the question 
0 1 1 0 2 
 
Discussion 
The current level of GSE  
Results of descriptive statistics on the GSE survey indicate that the GSE of these 
participants is midway between low and high as the total mean score (M = 3.00) is in the middle 
of the 5-point Likert scale. Therefore, the participants of this study evaluate themselves neither 
 
A Study of Students’ Global Self-Esteem and Their Attitude 
Towards Content-Based Classes at a Japanese University 
－ 471 － 
positively nor negatively in general and may possess mediocre or average feelings about 
themselves. The mean scores of the first-year students (M = 2.85) and the second-year students (M 
= 2.77) are lower, and the mean scores of the third-year students (M = 3.19) and the fourth-year 
students (M = 3.20) are higher than the median (M = 3.00). This result indicates that more first-
year and second-year students might be more dissatisfied with themselves in general while more 
third-year and fourth-year students might be more satisfied with themselves in general. Knowing 
this fact might be beneficial to the educators because if they knew which year of study students’ 
self-esteem are lower they might be able to build the rapport with the students more easily and 
students can be engaged into language learning more effectively. 
The Attitude toward CBI 
Results of descriptive statistics on the CBI survey shows the difference of the mean score 
in each year of study. Also, the total mean score is quite high (M = 4.06); therefore, many students 
from each year of study positively view the CBI program. Although the mean score for the second-
year students (M = 3.72) is lower than the total mean score, the mean score is still higher than the 
midway of the 5-point Likert scale, which indicates that the degree of positively viewing the CBI 
program is greater than negatively viewing it among the second year of study. 
The fact that a majority of participants in the interview provided favorable responses to 
the question seems to reflect the result of quantitative data, which means both participants from 
the survey and those from the interview possess a positive attitude toward CBI in general. 
Knowing the students’ current attitude toward CBI could provide various benefits to the 
class and those who are involved same as the case of self-esteem because the educators need not 
to feel unnecessary pressure or anxiety on their way of teaching even when the students’ apathetic 
attitude during the class is observed. 
Overall correlation between GSE and CBI 
The result of the Pearson product-moment correlation indicates, overall, there is a positive 
correlation between the GSE and CBI (r = 0.442, n = 149, p < .01), which indicates that students 
might have positive feelings about themselves as well as CBI or they might have negative feelings 
about themselves as well as CBI. The number of students who have contradictory feelings toward 
themselves and CBI might be less. This result supports Kasper’s (1997) claim that participants’ 
self-esteem and confidence in academic situations in which English-speaking ability is required 
are enhanced due to the CBI courses. 
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This finding leads to a conclusion that the educators should consider organizing the 
lessons which positively influence the students’ attitude toward the CBI because the scores on self-
esteem could also be affected. As self-esteem is influential on students’ academic performance in 
second language education (Zeigler-Hill, 2013; Navarro, 2018), the enhancement of self-esteem 
should be regarded as a crucial factor. The educators should be able to focus more on the level of 
CBI which is correlated with students’ self-esteem by devoting their time and effort to improve 
their teaching, believing in the possibility that students’ academic performance is enhanced 
because of the self-esteem improvement. 
Conclusion 
The primary objective of this study was to investigate whether students’ attitude towards 
CBI correlates with the degree of students’ global self-esteem. A preliminary finding from this 
study was that the total mean score of GSE (M= 3.00) was nearly in the mid-point of the 5-point 
Likert scale. Therefore, the participants of this study generally possess mediocre or average 
feelings about themselves. As for the level of students’ current attitude toward CBI, the total mean 
score of CBI was quite high (M= 4.06), which indicates that many students from each year of study 
positively view CBI as a useful program. Regarding the correlation between the scores on GSE and 
the scores on CBI, this study found that overall, there was a positive correlation and its strength 
was identified as moderate. Although the correlation between the scores on GSE and the scores on 
the CBI was found among participants in each year of study, a longitudinal study, ideally from 
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Appendix A 
Online Surveys: SECTION 1: DEMOGRAPHIC INFORMATION 
Please tick (✓) and fill the blank with the appropriate information. 
 
1. What is your gender? 
Mark only one.  
 Female 
 Male 
 Prefer not to say 
 Other: _______________________________________ 
 
2. What year are you in at the university? 
Mark only one.  
 1st year 
 2nd year 
 3rd year 
 4th year 
 




創価大学大学院紀要・第 42 集・2021 年 3 月 
－ 476 － 
Appendix B 
Online Surveys: SECTION 2: Content-Based Instruction (CBI) and 
Global Self-Esteem (GSE) 
 
No. Content-based learning 
1. I prefer FILA courses (learning contents through English) to regular  
English courses. 
2. This course has motivated me to study English. 
3. This course has helped me improve my English proficiency. 
4. This course has enabled me to express my ideas on some related topics  
writing and speaking in English. 
5. This course and the class activities have contributed to my learning. 
6. This course and the class activities have raised my self-confidence in  
general. 
 
No. Global self-esteem 
1. On the whole, I am satisfied with myself. 
2. At times I think I am no good at all. 
3. I feel that I have a number of good qualities. 
4. I am able to do things as well as most other people. 
5. I feel I do not have much to be proud of. 
6. I certainly feel useless at times. 
7. I feel that I'm a person of worth, at least on an equal plane with others. 
8. I wish I could have more respect for myself. 
9. All in all, I am inclined to feel that I am a failure. 
10. I take a positive attitude toward myself. 
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Appendix C 
Semi-Structured Interview Questions 
 
Students in FILA learn the contents of subjects through English. I would like to ask you some 
questions related to your perspective of learning the contents of subjects through English. 
 
1. Are you comfortable with learning the contents of subjects in English? 
2. Do you like to learn the contents of subjects in English? 
3. What part of this approach to learning do you like? 
4. What part of this approach to learning do you not like? 
5. What differences have you found between a regular English course which mainly focuses on 
language study and FILA courses that are based on content? (Corrales, & Maloof, 2011) 
6. What advantage/ disadvantage do you think you get from this content-based method? 
7. Do you think you could improve your English speaking with this content-based method? 
8. Do you feel any differences /changes in yourself before taking FILA courses and now? 
9. Do you feel any differences /changes in yourself before and after taking FILA courses? 
10. Do you think you have become more confident in English because of this content-based 
method as compared to normal English language course? 
11. What kind of classroom activities in this content-based method make you feel more confident 
in English? 
12. How have the classroom activities raised your self-confidence when you are speaking? 
(Corrales, & Maloof, 2011) 
13. How have the classroom activities raised your self-confidence when you are writing academic 
papers? (Corrales, & Maloof, 2011) 
14. How have the classroom activities raised your self-confidence when you are listening to 
academic talks or lectures? (Corrales, & Maloof, 2011)  
15. How have the classroom activities raised your self-confidence when you are reading 
academic texts? (Corrales, & Maloof, 2011) 
 
 
  
